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Abstract 
The research we refer to is intended as an analysis of the main characteristics of the educational language used to depict the 
Turks in the Greek history textbooks. Nationalist attitudes are a common feature in many school texts. Our purpose is to 
remonstrate that the Greek textbooks contain and promote stereotypes on Turks through textual and visual messages, in a period 
of bilateral tension caused by the Aegean dispute over the continental shelf and other issues of high politics. 
 2012 Published by Elsevier Ltd. 
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1. Introduction 
The present study has its source of inspiration in a wider research we are currently undergoing, related to the 
stereotypes about Turks promoted by the Greek media. As these ethnic stereotypes seem to be advanced especially 
in periods of tension and conflict, we considered necessary to find the roots of the negative attitude towards ethnic 
groups in the Greek history textbooks. The history textbooks of the old curriculum contain textual messages that 
stereotype Turks by their concentration, frequency and omissions. The paper aims at examining the nature and the 
extent of stereotyping and the biased language used in the educational process, as they encompass the historical and 
traditional mistrust of the Greeks towards their neighbours. The methodology applied for this study is the content 
analysis of selected texts. 
The period we here analyse covers the first two Greek-Turkish crises in the Aegean Sea (1976 and 1987), after the 
Cyprus conflict of 1974. These disputes referred to the disagreement over the interpretation and application of 
international law and, by way of consequence, to claims over some parts of the Aegean continental shelf, said to be 
rich in oil and minerals. The main causes of the disputes were the inexistence of an official delimitation of the 
Aegean continental shelf and the different positions adopted by the Governments of Greece and Turkey in this 
matter, but the bilateral tension had its roots in those four centuries of Ottoman enslavement of the Greek people, 
until the 1821 Greek struggle for independence and the formation of the Greek nation and state. 
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2. Representations of Turks in the Greek history textbooks 
School education provides the children with historical information for their entire life. Schools are places where 
stereotypes are spread either covertly or overtly and teachers may be aware or unaware as to how they may be 
transferring stereotypical attitudes to their pupils by their behaviour and attitudes toward the class, through lack of 
knowledge regarding certain groups. In this way, stereotypes are promoted and perpetuated, since racism is not 
innate but learnt Therefore, history teaching must contribute to tolerance and open-minded 
approach to conflicts and conflicting ideas, as most of the information in the history textbooks is related to wars, 
conquests and other destructive events. Ethnic stories and events, mythologized in different manners, become a basis 
for self-identification of various ethnic groups and majority population of different nations. The nation in Greek 
perception is characterised by common culture and civilisation, ethnic consciousness, Greek education and language 
and Orthodoxy. Greeks often identify themselves with glorious ancestors, a practice that is common in many 
nations; this represents a source of personal pride, gives people a meaning in life and insures a continuous presence 
of a group that they think they belong to (Millas, 2001). In the case of the Greek nation, the ethnic consciousness 
survived during the Ottoman Empire and was the catalytic factor in the 19th century struggle for independence.  
 
Until the beginning of the 19th century, the image of the Turks was neutral to good and the first time the Turks 
were presented in a negative manner was in the works of Adamantios Korais  a Greek humanist scholar and a 
major figure in the Greek Enlightenment  where the term  (in English: Turkophilia) was associated 
with the enemy of the nation. In the years before the Greek revolution of 1821, the nationalist and democratic 
groups were promoting a negative image of the Turks, while the supporters of the monarchy preferred a rather 
positive image. After the victory of the national forces, the negative image of Turks became an elemental part of the 
ideology of the new national Greek state. Therefore, this negative, unmodified image passed to the Greek history 
textbooks and was promoted until 1990, when some important changes have been made in this sense.  
 
The strongest stereotype that has been perpetuated in the history of Greece is related to the issue of oppressive 
rulers / conquerors and oppressed subjects. The stereotypes of the oppressors and the oppressed are blatant; they 
influenced the Greek-Turkish relations and were partially responsible for mistrust, animosities and bilateral tensions. 
The Greek history textbooks of the old curriculum referred to the Ottoman Empire period as the period of 
enslavement of the Greek people and stagnation of their development. The image of the Other is always 
downgraded, as Turks are perceived as barbarians, as the only military tribe with Asian characteristics, warlike, 
arrogant, with tendencies for conquest, of inhuman hardness and ferocity. In the history textbooks they commit 
crimes and they are religious fanatics, while their aim is to exterminate the Hellenism by any means. Instead, the 
Greeks have always virtues and strengths. According to Lipowatz, (1994) the offensiveness of the Greeks is created 
 It is worth mentioning that the terrifying 
conquerors of a nation may be national heroes and defenders of another nation, especially when we talk about 
neighbouring territories. Unfortunately, this perception is never promoted by history textbooks, as negative attitudes 
to some ethnic groups are being formed during the school years. And perhaps the Greek revolution would not have 
the same meaning in the minds of the Greeks if the Turks were presented in a positive manner. 
 
It is true that the historical events must be presented exactly as they happened and the reality must always be 
described as harsh as it was in order to understand the particular characteristics and the meaning of those particular 
moments in the history of a nation. One can observe that in the Greek history textbooks, the negative typification of 
the Turks is a common phenomenon in the chapters referring to the Ottoman Empire, as the image of the conqueror 
is mostly negative in the perception of the enslaved Greeks. However, this perception is transmitted to the young 
children through the textbooks and the stereotypes about the Turks are assimilated as basic characteristics of the 
Turkish people, because, as specified in a recent study (Bar-Tal, 2005), children perceive the textbooks as 
authoritative. The use of the biased language is not suitable for the educational process as the children perceive the 
alterity with a black and white reasoning, leaving small chances for mutual understanding in the future. Historically 
inherited stereotypes, along with selective cultural images, have a great influence on the minds of young children. 
Often the history textbooks present information that does not increase their knowledge, but rather gives information 
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that leads them to distorted conclusions. These distorted conclusions may strengthen feelings of negativity and fear, 
lead to a misunderstanding of the history events and contexts and to the rejection of other cultures. 
 
Some passages from the history textbook of the 9th grade (lower secondary school) (Kremmydas, 1987) show the 
negative image of the Ottomans as conquerors: terror and grief were dominating the souls and bodies of the Greeks 
after the passage of Turks; many times the wilderness exceeded the known limits. the conqueror did not care about 
the magnitude of the catastrophe; Turks were particularly harsh; there were mass kidnapping of children (in Greek: 
); there was an insurmountable wall between the enslaved Greeks and the Turkish Ottoman 
conquerors; the hate of the conquered Christians against the Muslim conquerors; pressure and humiliation; heroic 
fight (of Greeks); a moral fight that was giving superiority to the Greeks (in 1821). The imminent violence related to 
war or conflict is presented to the students as the results of the bad Other and not of the war itself. These are 
examples of negative use of history in the field of stereotyping and creating bad attitudes to other nations in the 
minds of children. 
 
After the creation of modern Turkey and the emergence of the Greek-Turkish disputes in Cyprus and the Aegean, 
a dominant stereotype is that Turks are perceived as provocative, ready to attack and ready for bazaar 
(negotiations), while the Greeks are considered as defenders of their sovereign rights and of the international law. 
The bilateral relations are presented in black and white: the Greek position is considered politically correct and 
pacifist, while the Turkish position is seen as warlike, untruthful, violent and threatening. In the 20th century history, 
the stereotype of the  is overused; Turks are made responsible for causing the Greek-Turkish 
crises after World War II, as Turkey seems to aim at becoming a regional power. The quantitative analysis shows 
th century only serves 
on of the Other offers no alternative thinking to the pupils and thus 
no other truth  (Portera, 2005, p. 207). 
 
3. Conclusions and proposals for further research 
Stereotypes have the virtue of simplicity, as they put every historical event in black and white. They provide 
simple, if deceptive, explanations of complex circumstances and historical realities. Stereotypes leave no space for 
uncertainties. They follow the law of absolutes - of good and evil, of us (the ingroup) against the Other (the 
outgroup). Even if historians know that history is too complex to be reduced to simplified terms, ideas and 
stereotypes, they nevertheless use these simplified and damaging versions of the events. Not only do stereotypes 
distort history through oversimplification, but they are also extremely dangerous breeding grounds for fear, 
resentment, irrationality, animosity, hatred and ethnic conflict. In this process of typification, ethnic identities are 
made simple. 
Stereotypes give the Other a chance to express or argue his 
actions are considered illegal and dangerous. In the 20th century history, Turkish policy is seen as the new-
O
Ottoman Empire and later with Turkey is based on suspiciousness and prejudice. The educational language is often 
ethnocentric, does not promote a suitable climate for solving the bilateral problems and does not encourage good 
neighbouring, as the Greeks are described as higher and fairer, while the Turks are always depicted as downgraded. 
The textbooks display a simplified image of the Other on the background of exaggerated conflicts and children may 
and will perceive the alterity with a childish reasoning of good / bad or black / white.  
 
These elements are widely spread in the Greek history textbooks and the children are not given a chance to 
understand the need for mutual understanding. They absorb the raw information without processing it and thus 
creating negative images in their minds. The textbooks promote only the Greek position and the one-sided argument 
is a very effective mean of creating opinions  that will later be reinforced by the same 
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technique used by mass-media. In the history textbooks, the use of explicit opinions seems to be more persuasive 
than the implicit ones and these have effect on the minds of the pupils. The chapters are often accompanied by short 
passages from the Greek literature, describing the character of the Turks along with their actions and behaviour. As 
stated before, the negative image and the stereotypes of Turks appeared after the Greek revolution of 1821 and it 
seems that the revolution itself and the Greek fight and sacrifice for independence would not have the same meaning 
and value to the people without the negative typification of the Turks that were once the conquerors and the enemies 
of the Greek ancestors. 
 
In order to eliminate the sources of military conflict and pave the way for historical reconciliation, it is necessary 
to exclude the stereotypes and all sorts of typification from the history textbooks. During the period covered by this 
study, stereotypes have tended to promote bilateral rivalry and ultimately, to generate tensions, crises and conflicts. 
The Greek history textbooks emphasise the positive self-presentation of us and the negative representation of the 
Other, in this case, of the Turks. The misrepresentation of the latter seems to be a hidden obstacle in the 
reconciliation process between the two neighbouring countries. 
 
After 1990, some changes have been made in the Greek history textbooks for the positive use of history in 
overcoming stereotyping phenomena and creating good attitudes towards other nations and neighbours. Revealing 
history as it happened must be a priority in the school education, but it must be supported by methods for the 
comprehension of the cultural heritage in order to assimilate a proper image of the historical background of a nation 
and to overcome prejudices, nationalism, chauvinism and xenophobia. Old history textbooks need serious revision 
of the already shaped historical concepts and ideas. A research by Levy & Hughes (2009) shows that 
prejudice could be reduced by additional teaching, such as learning about the cultural traditions and customs of 
different racial and ethnic groups, as well as by learning about historical and contemporary racial and ethnic 
 23). Therefore, history professionals (social scientists and history teachers) must avoid propaganda, 
prejudice, and stereotypes while presenting the events or drawing conclusions, in order to prevent nationalist 
approaches of different topics. Further research is needed in order to compare these phenomena with the similar 
ones found in the Turkish history textbooks. 
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